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	Young people – from exclusion to inclusion



AMUCK – A Mentoring Project in Nørrebro, Copenhagen
Summary

The project is a mentoring project involving boys with ethnic minority background. The boys are living in the area ´Mjølnerparken` in the part of Copenhagen called Nørrebro. The majority of inhabitants in the area are either immigrants or descendants of immigrants, primarily form Arab speaking countries. The area is isolated from the rest of the city and is characterized by low level of education and unemployment among the adult population, and it is feared that the youngsters will ´inherit` this pattern if they don’t have any positive role models in this sense. The Municipal of Copenhagen/Centre for Guidance (CV) and the Department of Integration wishes to prevent this from happening by helping the youngsters get an education - and one of the methods tried are mentoring.  

In AMUCK CV hired 13 mentors – young people with ethnic minority background who either has an education or are attending an education. The mentors were each pared with a young boy (mentee) who has problems maintaining a stable contact to the educational system. The boys also have a minimum of contact with the society outside ´Outer Nørrebro` - in this sense they are well on the way to being excluded by/excluding themselves from the society outside ´Outer Nørrebro`. One of the aims in the project was to get the boys to see the advantages of being included in the outside world through education and employment. 

The Mentors have worked with the boys for 6 month, focusing on education, self-esteem and personal development, on the basis of each mentees own competences, interests and wishes. One of the methods used were a competence skill clarification made by the mentees and their mentors. 

The project is running for another month but so far the experiences have been very positive. The mentees have obtained most of the individual objectives set up in the beginning. Some of these are: 
· Get up in the morning

· Get a job

· Increased knowledge about the world outside ´Mjølnerparken`

· Apply for admission to a Youth Education

Background – rationale

· What were the issues concerning young people to be addressed?

In Denmark it is a political aim that 95% of all young people complete a youth education.
The municipal of Copenhagen also seeks to obtain this goal. A positive development is ongoing at the present time, but however the municipal has not yet fulfilled the political aim with only 73 % of the youngsters completing or attending a youth education. The number on a national basis is 79 %.
A great amount of the young people who doesn’t complete a youth education are either immigrants or descendants. Among the 40 Danish cities with the highest amount of immigrants and descendants, Copenhagen comes in 29 in the educational- and labour statistics on immigrants and descendants 
Centre of Guidance, The Youth Guidance of Copenhagen (CV/UU) are responsible for the educational- and occupational guidance of young people in Copenhagen and the guidance are part of the effort needed to increase the number of youngsters who attend and complete an youth education. The guidance is carried out by youth counsellors – often trained teachers with close links to schools and local communities. 
But in recognition that some youngsters need more than the ordinary guidance, CV/UU are at the moment testing out different mentoring pilots. A group of specially selected youngsters are connected with a mentor. One pilot is the project ‘AMUCK’ (Clarifying Mentor-course aimed at increased Educational knowledge Focused on Competence development).
The project has an overall target group:
Bilingual boys between the ages 15-20, who are at the risk of being marginalized from the established educational system, the youngsters can be situated in:
1. The phase of transition between primary school and youth education
2. In risk of dropping out of a youth education
3. Drop-outs 
The project is aimed at youngsters living in the residential area ‘Mjølnerparken’ in the district of Copenhagen named ‘Nørrebro’. (A large number of the population in ‘Nørrebro’ has ethnic minority background). This will be elaborated on later.
CV/UU has hired 13 mentors. They are all young people with other ethnic minority background, who has either completed an education or are attending one. Three counsellors and a social worker are also attached to the project. 
· To what extent and in what ways were these issues described as problems?

Not completing an education is a problem in Denmark because education to an increasingly extent are needed in the Danish job market. But the project it-self is based on the young peoples own resources and a wish to support the youngsters.
· Why has it been a problem? For whom has it been a problem?

Both the municipal of Copenhagen and the Danish State recognize the problem of young people not having an education or a job, as to the fact that the youngsters then typically will spend a large part of their life on social welfare. Determining whether it is a problem for the individual youngster is more difficult, but in general, interviews with bilingual youngsters show a great interest in both education and jobs. Mainly they have the same dreams about their future as young people without minority background.
· Who has defined it as an issue? How do the issues relate to social exclusion?

It is an issue to e.g. politicians, Medias, schools and representatives from immigrant groups.  Integration is in general a subject of many discussions in Denmark – both in a positive and a negative respect – and the diversities are many. However all agree on the importance of education and work.
At the same time ‘Mjølnerparken’ is an area with a lot of attention from the Media because of the great percentage of immigrants and descendants. Until now the primary focus has been on e.g. crime and unemployment – the negative areas, but lately a more positive focus has been put on ´Mjølnerparken` with stories about inhabitants who actually has an education and a job.
Context

 ‘Mjølnerparken’
People from more than 30 nationalities lives in ‘Mjølnerparken’. Less than 10 % of the apartments are occupied by ethnic Danes. Approximately 60 % of the inhabitants come from Arabic speaking countries (Palestinians, Lebanese and Iraqis).  ‘Mjølnerparken’ is socially segregated. The social problems are primary attached to a general high unemployment, and a poor linguistic and cultural integration in the Danish society. In addition to this there is quite a lot of vandalism in the area, which has generated a great deal of attention from both politicians and Medias. 
The inhabitants of ‘Mjølnerparken’ have apparent difficulties adjusting to the Danish society. We are talking about people with many problems – both socially and in terms of integration. In the areas public school, 80 % of the pupils have another ethnic background than Danish. Approximately 1.106 people of working age live in the area and 925 of these receive welfare payments. But as to a great amount of moonlight working not many have financial problems. The explanation is often that they have to do moonlighting because of the low welfare payments and due to problems finding a job in the Danish society. 1000 children aged 8-14 live in the area, these children and youngsters are raised without any notable role model as to education and employment.
Youngsters in ‘Mjølnerparken’
The Media and the politicians have focused on the boys in ‘Mjølnerparken’. The youngsters in ‘Mjølnerparken’ often get the feeling of not being respected by the Danes and the Danish society. E.g. they experience that the criminal behaviour of others is transmitted to everyone in the group – that they are stigmatized by the criminal activities by others. To simplify the situation; if one boy in the area behaves badly, the public opinion is that every youngster in the area is alike.
In general there is a tendency that ethnic minorities – especially bilingual boys – often experience discriminatory treatment e.g. on the streets and the labour market, which make them loose confidence in the Danish society – and the Danes. Many of the youngsters feel insecure in the company of Danes and therefore choose an isolated life in ‘Nørrebro’ along with other bilinguals similar to them selves. This often affects their schooling in a negative respect. This happens also because they already are part of a socially burdened and marginalized group. The youngsters don’t seem to have any faith in the future or a career option.
But however well functioning families with high educational capacity are also living in ‘Mjølnerparken’. But they choose to live quiet and isolated separated from the rest of the inhabitants and spend a great deal of time outside ‘Nørrebro’. According to this they also have social contact with people outside ‘Mjølnerparken’. These families simply relate differently to the existing social and cultural problems. E.g. they consider financial, political and social barriers as temporary problems which in time will be possible to overcome with the effort of hard work and an improved educational status. (It is exactly this kind of positive thinking that needs to be copied from the well-functioning youngsters to the less well-functioning youngsters - the target group).
Attitude towards the school
Many of the youngsters in ‘Mjølnerparken’ doesn’t perform well in school and experience severe adaptation problems concerning both social behaviour and educational and language skills. On a group level the youngsters and their families exert a socially and psychological pressure on each other to obtain their culture and linguistic usage. As a result they oppose the schools standard of linguistic and educational skills and perform accordingly. They are in an ambivalent situation between either obtaining a relation to the local minority community or aspire to perform well in school at the expense of the local minority community.
Many of the young boys lack both self-confidence and faith in the school and the surrounding Danish society. They don’t believe in the school as the path to success and are therefore often without the motivation to perform well.
Bad experiences within the educational system influence the parents/the grown up’s attitude to their children’s schooling in such a way that it reduces the children’s opportunity to succeed in school. 
The parents don’t take much part in the children’s schooling. They retain an ambivalent attitude towards the children. They verbally encourage the children to make an effort in school, but don’t support the children concerning demands to homework and responsibility from the school. They assign the responsibility of their children’s schooling to the school. Many families tend to set open limits as to the children’s priority of time and spending. In addition to this many youngsters have spare time jobs several days a week. For the youngsters these matters results in a minimal working standard when it comes to school. 
The youngsters striving to perform well in school are in risk of being socially pressed by their friends giving up the interest in schooling and instead give priority to the local community minority.
The trend within the well-functioning families and the successful youngsters is to some degree to move away from the cultural and social community in ‘Mjølnerparken’ by e.g. getting education and jobs outside ‘Nørrebro’, involvement in association activities and establishing social networks outside ‘Mjølnerparken’ and ‘Nørrebro’. 
In this context the project is therefore to be viewed – young boys stressed by the expectations of their parents as well as having to navigate within an educational system which the parents have no knowledge of. We are talking about boys with a very high degree of orientation towards the local network in and around ‘Mjølnerparken’ - boys with very little association with the remaining society. At the same time they experience being discriminated by the surrounding society. So an answer to whether they themselves want to be excluded has to be, that they feel excluded from parts of the Danish society and seeks the solidarity with like-minded in ‘Mjølnerparken’. At the same time some in the Danish society probably feel that the young people exclude themselves by committing criminal activities, dropping out of school and so on. In general the youngsters want to resolve there problems, have an education and a job, but don’t necessarily have the conditions to complete an education.
The boys in the project
13 boys between the ages 15-18 participate in the project (they are the mentess in the project). The boys’ background varies – some still attend the elementary school, some attend a basic occupational training. Others have jobs and some don’t do anything at all. The main part of the boys either has a Palestinian or Arabic background; some few have a Somalian background. Some are born in Denmark of immigrant parents, while others came to Denmark as children. In general they have parents with only a short schooling – according to Danish standards. Some of the parents have jobs – others don’t. All the boys have brothers and sisters – from 1 to 7. The things all the boys have in common is living in or around ‘Mjølnerparken’ and having problems in school – either linguistic or in terms of motivation - and that they need the support from a mentor. Some of them have been involved in criminal activities. 
Objectives and strategy

· What were the objectives of the practice? How do the objectives relate to the theme “Young people – from exclusion to inclusion”?

 The project is aimed at boys in or around ‘Mjølnerparken’ in the part of Copenhagen called ‘Nørrebro’ who are marginalized or in risk of marginalization. The project is intended to:
Support young bilingual boys as regards to their choice of education, education process and educational fixation – including return to an uncompleted youth education.  This overall intension will be achieved through these intermediate objectives:
1. By means of a mentor solution supporting the target group in the process of clarifying interests, wishes and capability to hereby support them in their choice of education. So in co-operation with the mentors, the target group experiences a competence development with greater knowledge of youth educations in mind as well as more knowledge of what the labour market expects from young people. Moreover the mentors have to support the target group to search out relevant educational information and to make use of the possibilities within the educational system. As an result the individual youngster is strengthen in his self-belief, his confidence in the educational system and finally the understanding that education is not incompatible with spare time (friends, jobs and so on).
2. To prepare the target group on the complex of problems that young bilinguals some times faces in the Danish educational system. Moreover the mentors are supposed to be role models and build bridge between the established education system, the labour market and the young ones when they need personal support. The improved competences are to contribute to an increased positive experience with the educational process.
3. To contribute to a positive self-development.
The project works on the conviction that the network, made internally in the target group and in relation to the mentors, can contribute to a change in values and attitudes towards education. In relation to the group of mentors the target group thus go through a positive self-development with particular reference to retention of education based on the youngster’s situation and the goals and expectations that he has. I.e. work is being done to reduce the youngsters’ defection from the ongoing education. The project works with a point of view that the motivation to education must be developed by the youngster himself in the competence clarification assisted by the group of mentors.
Hence the objectives related to “Young people – from exclusion to inclusion” with a wish to examine if such a mentoring scheme can contribute to the consolidation of a particular group of youngsters, excluded/at risk of exclusion due to their poor relation to the education system and possibly to the community outside ‘Mjølnerparken’, in their personal development and also in their relation to the education system. In this definition lies clearly the fact that the youngsters have to be included in the Danish community through education and also the fact that to get an education is for their own good, even if it’s not really in the youngster’s own interest. The youngster may very well get by in their own closed society with a job or receiving welfare payments. But as a municipality with an objective of getting the greatest possible number through an education and a labour market very much requiring education it is societal important that the youngsters get an education and a job. Numerous interviews with youngsters with minority backgrounds thus show that most youngsters want an education and a job but some feel that they lack the resources and the support to carry through. And this is the support the mentors must make an attempt to contribute.

Another objective, not directly in relation to the youngsters, is to gather experience with the mentoring role. Firstly because prior experience from a project in CV/UU ‘Vejledning I Praktik (VIP)’ showed that the personality, attitude and experience of the mentor is very important to the interaction between the individual youngster and the mentor and thus to the youngster’s benefit from the project. Secondly to examine if some mentoring methods has greater effects than others and therefore CV/UU can do further work finding out which specifications and expectations to be put on mentors and also advance the training of mentors. Thirdly because the experience from ‘VIP’ shows that the mentors go through a personal development being a mentor and it is interesting to find out if this also exist in AMUCK (where the mentoring scheme is radically different configured compared to ‘VIP’). An opportunity to personal development can be important en future mentor recruitment.

· How and by whom were priorities set and refined?

Before the project plan were made we contacted people living or working in the area, they helped us define the what issues to work with.  

The overall objective of the project is set by CV/UU and approved by the Department of Integration. But in the effort to fulfil the objectives, individual aims were set for each mentee in co-operation with the mentors. 

· Conflicts/agreements/coalitions in addressing those priorities.

In framing the objectives of the project we (in CV/UU) took the experiences from our youth-to-youth counselling and prior mentoring projects as baseline case. When establishing in ‘Mjølnerparken’ it is important to reach agreement with the inhabitants of the neighbourhood. As mentioned ‘Mjølnerparken’ is an area with great focus of attention from its surroundings. This entails, among other things, many projects with different interests and voluntary arrangements, and some inhabitants in the area expresses tiredness of the great focus of attention and all the projects. To gain support for the project the Head of the Resident Association in ‘Mjølnerparken’ was involved in the project. At the same time a co-operation was engaged with the Youth Counselling Centre in ´Outer Nørrebro’ who are in contact with many of the youngsters in the area. This prevented us from having any real conflicts both during the start-up and the following project process. 
· What actions were taken? How were the actions chosen?

A project application was framed given the above-mentioned and directed to the Department of Integration which approved the application
· Were political support mobilised and in that case how? How were resources and finances mobilised?
The major part of the project is funded by the Department of Integration. But there is in general a great political focus on the field. Among other issues it was on August 1st 2004 by means of reforming the guidance action decided that the youth and educational counselling must be focused on youngsters with special needs. The target group of this project is described as a group with special needs and thus the project contributes to the development of new methods of giving guidance to this group.
· How, in what ways and to what extent was social capital (social movements, associations, networks, social trust, norms) counted on as a resource in implementing the practice?

CV/UU has not been co-operating with the voluntary arrangements and projects existing in ‘Mjølnerparken’. But inhabitants and other municipal persons in the area are involved as mentioned. In addition the parents of the youngsters has been involved to a certain extend.

Initiators, key partners and stakeholders

· Who was the initiator of the practice? Who have been the key partners of the initiative?

When the original project specification was approved by the Department of Integration CV/UU formed a project group consisting of:
Saddaf Asghar, Projekt Leader, CV/UU
Anders Thostrup, Social Worker, the Youth Counselling Centre outer ‘Nørrebro’ (The Youth Counselling Centre ´Outer Nørrebro`)
Anoir Hassouni, Youth- and Educational counsellor on ’Nørrebro’, CV/UU
Anne-Mette Frøkjær, Youth- and Educational Counsellor on ’Nørrebro’ (HGO), CV/UU
Mohammed Hassan, Youth- and Educational Counsellor on ’Nørrebro’ (HGO), CV/UU
Anja Uglebjerg, Project evaluation, CV/UU
2 Mentors 
· What was the nature of the relations between key partners before the initiative?

The major part of the project group is employed in CV/UU but entered in the project group in a new collaboration. A formalized collaboration between CV/UU and the other participants in the project has not existed before.
· What was the nature of the relations between key partners during the initiative?

The Project Group has held continuing meeting about the project during the project period. The Project Leader has met with the mentors at least once a month, and they have been in contact with the mentees on a more regular basis. 

· Who has been regarded as the stakeholders of the initiative? How were the stakeholders involved, in particular young people?

The mentors have been the most important persons in the project – in relation to the boys. They have helped the mentess in various ways; Contacting and visiting educational institutions, contacting the social worker in the Youth Counselling Centre, meetings with schools and so on.
Process

· Describe the project process, i.e. the activities, what the project does, how etc.

· Describe the project process

The project period is 1.August 2004-31. July 2005, this period was decided by the Department of Integration. 

Finding the mentors
First part in the process was finding 13 people to do the mentoring. It was absolutely crucial that the mentors could behave as role models for boys in the target group. For this reason the mentors had to be young, but older than the target group and have ethnic minority background themselves. They also had to be either graduates and currently employed or still be in the educational system (youth or further education). And of course they had to have personality, experience and penetration power. We had more applicants than necessary – there is a great willingness to help young people in this situation. The applicants were interviewed and were made aware of the huge responsibility it is to be mentoring youngsters.  Eventually we had a highly qualified team of mentors with different educational background: 

· Social workers

· Teachers students

· Gymnasium students

· Social educators 

The original idea was to only use men as mentors based on the presumption that men would understand the boys better and vice versa. But since we had never actually tested the use of female mentors on this specific target group, we decided to use woman as well – we hired 11 men and 2 women. 

In terms of age the mentors spread from 19-28, the average age is 25. 1/3 of the mentors are born in Denmark by immigrant parents while the rest have moved to Denmark in their pre-school age. 

The majority of mentors have had problems during their school period, for instance experienced   discrimination or had language difficulties. They solved their problems with the help form either a teacher, friends or counsellor – the important thing was to have someone they trusted to speak to.  

Skill development programme
The second step was to prepare the mentors for mentoring the boys. For this purpose we made a 3 days skill development programme: 

Day one: 
· Introducing the project and the mentoringidea: Saddaf  A.Mukhtar (Projectleader CV/UU)
· Mjølnerparken; the environment and the problems: Steffen Hansen (Janitor and member of the residentboard in Mjølnerparken)
· Municipal offers for young people to: John Vinter Knudsen (Head of    department CV/UU)
Day two: 
· Multicultural guidance & self-examination: Søren  Lærkner (Head of department, CV/UU)

· The Youth Educational System: Henrik Grønholm (Youth- and education counsellor, CV/UU)

· Youth-to-Youth guidance methods: Katrine Due (CV/UU)
Day three 
· Social legislation, ethnic minorities and the social system:Anders Thostrup (Social Worker, The Youth Counselling Centre, Outer Nørrebro )
· The target group: Anoir Hassouni (Youth- and education counsellor, CV/UU)

· Ethnic minorities and the Youth Educational System: Anja Uglebjerg (CV/UU)
Recruiting the boys/mentees 
Third step was to find the boys, who should participate in the project. The idea was that each mentor should work with one boy through the whole project period. The boys were primarily found by the Youth- and Educational Counsellors and were in most cases found among present or previous pupils at the municipal school in the area, HGO. Boys and mentors were pared by the project leader. 

Mentor and mentee co-oporation

Up until this point employees in CV/UU and the project group had been very involved in the process, but at this stage the mentors and the boys – more or less -  took over the project, of course with the possibility of support from the social worker, the youth- and educational guides and the project leader. 
The mentors initiated the first contact to their mentess, in some cases they also contacted the parents to make sure the family supported the mentoring. The first step was for the mentor and mentee to get to know each other. 

Second step was to make a competence clarification – focusing on the mentees own competences, educational and future-wishes. And then they devised actionplans for the rest of the project. 
The last step has been to obtain the goals set up in the action plan. Which goals, how to reach them and when they should be reached has been a matter between the mentor and the mentee – of course within the framework of the project. 
· Who has owned the process (formal responsibility)? Who assumed leadership in implementing the initiative?

The project group, and in particular the projectleader has been responsible for implementing the initiative, this has been done by providing a framework and support for the mentors, who has clearly carried out most of the work in relation to the boys. 
· What problems were faced in implementing the initiative? How were they solved? What important problems remained? Did the practice face any kind of barriers (attitudes, professional divisions/contradictions etc)? How were they overcome?

We had some problems finding the right boys for the project due to inaccurate definition of the target group in the beginning of the project period. This meant that some of the first boys who joined the project left again rather quickly – they were either functioning to well or had to heavy problems to make proper use of a mentor in this kind of project. Further more the Youth- and Educational Counsellors had trouble finding time for the project in between their normal work which delayed the process a bit. 

But the biggest problem has been lack of mentoring time. Each mentor have had 2-2,5 paid hours a week for mentoring, which in some cases has been far from enough. Most of the mentors have used more hours a week on mentoring, without getting paid. It has not been possible to increase the hours within the framework of the project. 

Another problem, which we are facing right now, is how to secure the mentees positive development when the project ends. According to the plan the mentoring stops at the end of June 2005, but since the boys all are intended start at a youth education in August it would be a good idea to hold on to them a little longer to prevent possible drop outs. CV/UU are at the moment trying to raise money for this work. 

Results

In relation to objectives

· Were the objectives described above realised? To what extent?

The Boys

Most of the objectives for the boys have already been realised. One of the 13 boys no longer participates in the project since he has broken of the contact to his mentor. Another boy is in jail, but still has contact with his mentor, who has helped him with information’s about education. 

The 12 boys remaining in the project all applied for a youth education on March 15. 2005 (The official date for applying in Denmark).  Most of the boys would probably have applied without the project, but the boys have obtained more knowledge about different kinds of educations and their own interests and competences in the project period. One of the indicators to this is that the boys in general applied to other educations than they intended in the beginning of the project. 

To help the boys in this process the mentors have participated in the following with the boys: 

· Visits to educational institutions 

· Meetings with guidance councillors 

· Preparing Educational plan and applications to youth educations 

Usually parents help youngsters with these activities, but the most boys in the project can’t expect this kind of help from their parents due to lack of knowledge about school and the educational system.  

Another objectives related to the boys were personal development. At the beginning of the period each pair of boys/mentor laid down individual goals, which led to very different goals and results. The following shows some of the objectives the boys/mentors has worked with – and obtained:

· Getting up in the morning

· Getting a job

· Set up a bank account and save up money for a drivers license

· Take initiatives

· Getting to know the world outside Nørrebro/MjølnerParken    

The boys and mentors has also been meeting in a more social/informal level, for instance 

· Coffee  meetings in cafes 

· Visiting the boys family

· Discussing personal problems

· Sports

· Dinner and bowling 

Interaction between boys and mentors 

In general the interaction between boys and mentors has been really good. The mentors have been very engaged in their jobs and committed to the boys, each using their own experiences and personality. Those mentors who are attending a further education have got more energy to do the mentoring than those working or attending a youth education. Age, experience and flexibility of course plays a role – those attending further education are more flexible than those working and those attending a youth education are younger and less experienced than the rest of the mentors. Gender seems to play no role and the female mentors has been very good mentors for the boys. 

To give an insight in the cooperation between boys and mentors, two of the mentors have described their relationship with the boys 

Arjang and Khaled

In the beginning the most important thing for me was to get to know Khaled on his premises and conditions. The first meetings were in Mjølnerparken to get an insight in to his world. Next step was meeting his family, which - due to my view and knowledge about Middle Eastern culture – gave me a clear view as to what kind of person I was dealing with. I observed the family structure: Khlaeds role in the family, siblings, upbringing, religion and what kind of interest the family took in his education and life in general.  It was important to me not to be judgemental or lecturing which would have destroyed the relationship to the family. Instead I tried to be humble. It was especially important to me to have good relationship to Khaleds father.  These things helped me make some guidelines as to who and which kind of friendship I should build with Khaled, which were my next objective 

It was important to show him that I could handle some thing he couldn’t to make him see me as an authority figure, not in a negative sense.  I began by taking care of practical stuff such as meetings with the school, letters, Education Grants, social authorities and Danish Prison and Probation Service and so on.  When these things were done I went on to his education and his ambitions in this field. I tried to find the best way to help and guide him. Since I haven’t been through the education Khaled wanted I had to find information about the education and examine his possibilities. 

It has been important to me to keep myself updatede on Khaleds everyday life and school and so on, since he does not have such a person in his family. His parents simply don’t know anything about his options, the educational system or the Danish society in general, which I think is a general feature with many of the youngsters in Mjølnerparken.  

I think this gives Khaled a sense of being in control of his life which gives him courage to try more things and more self-confidence, as he expresses it himself.

I feel that my job is to show him and tell him about his possibilities and give him some control of his life, which I belive has a positive effect on youngsters like Khaled and in particular Khaled.  

On a personal level working with Khaled has been satisfying and thought me a lot. It has been a pleasure for me to help and motivate Khaled and I hope this project will continue in the future.

Elham and Amer

The purpose of my mentoring was to be a part of Ames life and help him find the right path in life. My first step was to visit his parents to get his parents to accept me. Next step was to make Amer trust me and let me in to his life and environment which didn’t take long since Amer really wanted my help. The fact that I am a girl was not an obstacle to me, Amer or his family. 

At this first meeting was I spoke a lot to his mother and sister so they could give me an insight of the family and Amers role in the family. His father was not present at that time, I have only met him once. The family takes great interest in Amers education; they want him go to a gymnasium. His younger sister has all ready begun a gymnasium education and she also all ready knew what to do afterwards.  It was important to me to gain Amers trust, but as a friend and a guide not a teacher. I wanted to be someone he could trust and talk to if he had problems. 

After this first meeting I found out how to approach the situation. In the beginning I arranged all our meetings by calling him but after 3 months I stopped calling him and made him take some kind of initiative. It took him two weeks to call me, which was a huge step for him. This showed me that he trusted me and really wanted me to help him. 

Amer and I visited a variety of educational fairs together and I arranged a meeting with two youngsters who attend the education Amer wants to go to. In this way they shared their experiences with him. I also arranged some meetings with ex-criminals at Amers age. Then Amer decided that he wanted to go to vocational gymnasium, which is a 3 years youth education, then 1 year in the military and further on to the police academy.   

Our relationship has grown in to a great friendship and Amer calls me to keep me updated on his life. 

Amer have had problems with some bad friends, but I keep trying to motivate him to keep his positive course towards a better life without crime. His family really wants him to get out of Nørrebro, and Amer wants the same thing. 

I have motivated Amer by drawing a picture of his future, a future with a good education and family. I tell him how proud I am of him and how much I’m looking forward to him finishing his education. I think it means a lot to him to know that I am there for him. I have been able to show Amer the possibilities he has and how to obtain the goals he sets for him self. 

Amer has used me in many different ways; As motivation, guidance counsellor, friend and a bridge between the educational institutions and him. I feel – and know from Amer – that he has appreciated to have some one to motivate and help him. In his opinion he wouldn’t have started his education this year without me.  

The project has been really interesting for me, it has helped me grow on a personal level. I feel I have done something to help one of “the forgotten” boys from Nørrebro to start an education and see how many options he really has if he knows where to look for them. There are still many youngsters who need help and motivation and I think it would be a great idea to continue this kind of mentorprogramme.

The parent’s role in the project

Parents play an important role in their children’s education. In our experience many bi-lingual children do not get the necessary support from their parents. The parents do want their children to get an education and do well in the Danish society, but lack of knowledge about the educational system often leads to conflicts and a huge pressure on the children, especially the boys. A very usual conflict is whether the boy should go to gymnasium and on to university (the parents wish) or take a vocational education, which is considered less prestigious by the parents.  

To give the parents a better insight to the educational system, the boys in the project and their parents were invited to a meeting about education. The programme was: 

· Information about the educational system 

· Visit from 3 role models from the Department of Integration
. 

· Debate

 Only 3 parents, 4 youngsters and 7 mentors came, but they all had a positive outcome of the evening. 

· How were the results measured? Quantitatively? Qualitatively? What evaluation process was implemented?

The mentor course was evaluated through a questionnaire. The purpose of this evaluation was to develop the concept of competence clarification.   

In the beginning of the project period all mentors and youngsters filled in a questionnaire about their background, expectations and reasons for participating in the project. At the end of the project everyone will receive another questionnaire about the process and the cooporation between mentors and mentees. Usually we do not use questionnaires with this target group, since they rarely fill in the questionnaires and in our experience qualitative interviews are much more efficient. But in this project we decided to make the questionnaire a part of developing the boy’s sense of responsibility.  We wrote each of the boys a letter, send with the questionnaire, emphasizing how important it were for us to get these informations – 7 of them answered which is considered a success! 

During the process 4 of the boys and their mentors have been interviewed about their cooperation, the objective for each boy, the progress and the future. 

Each month a meeting for the mentors has been held, the aim being exchanging of experience and solving any problems that might have occurred. The mentors have also had individual talks with the project leader about their work and the boys.

In relation to the features of social exclusion
The boys has clearly developed in the project and taken a step towards social inclusion in to the society surrounding Mjølnerparken - when we define education and the ability to complete an education as a mean to be social included.  The boys have developed their on social competences, knowledge and their own personal network by working with the mentors and the other boys in the project. But it is still too soon to say whether the project actually will support the boys in the long run or not.  We will try to keep in contact with the boys to find out how they develop over the next period of time.
One of the good outcomes of this project is a stronger co-operation between CV/UU and the Social Worker from The Youth Counselling Centre in the area – both work with the young people but from different perspectives and the co-operation gives an opportunity to give the young people a more systemic effort.  

In relation to the causes of social exclusion

· Has the practice also changed the causes of social exclusion? In what ways and to what extent? Has the practice made the young people more willing to get included and take part in social inclusion? Has the practice eradicated discrimination and racism?

 The project has mainly focused on those causes of exclusion the boys themselves and their family can do something about: Knowledge, support, self-confidence and a more positive outlook at the world surrounding them. The project hasn’t changed the prejudices and discrimination the boys meet in the society. The mentors have spoken to the boys about crime, racism and discrimination and even though the project has not changed the outside worlds view of the boys they have been given some tools to deal with it and seen that they can develop in a good way – crime is not the only way - in spite of prejudices and discrimination. 

· Has the practice had any impact on the causes of gender inequalities?

Not directly but the mentors has spoken to the boys about gender and gender roles in the Danish society. 

· Has the practice led to changes in the structures of the labour market?

No
· Has the practice made key partners more aware about the need to develop new approaches (integrated, bottom-up, empowering, allowing innovation, taking advantage of social capital etc)? Has such new approaches been materialized in terms of organisational changes reinforcing the capacity to deal with issues of “Young people – from exclusion to inclusion”?

It’s too soon to say anything about the long term effects. In general there is a great emphasise on developing new methods of guidance in Denmark, and mentoring is definitely one of the most popular at the moment, but mostly on a project level. At the moment CV/UU are trying different kinds of mentoring programmes at different target groups. These will be evaluated and if the results are good, hopefully a permanent mentor programme will be implemented. 

· Has the practice led to changes in the conditions for getting welfare support and benefits?

No
· Has the practice punctured the cultural enclosure, allowing social inclusion to be more multicultural?

It is also too soon to be specific about this but the project has given the boys an insight to the world outside Nørrbro/Mjølnerparken
· Has the practice brought about any changes in the system of assessment and grading?

No
· Has the practice brought about any changes in the way the school functions, for example by opening the school towards the local society, increased the staff’s knowledge about the young people, empowered the young people as well as the parents?

The main focus in the project has been to empower the young boys and partly their parents. The school has only been involved to the extent wanted by the boys.
Conclusions

What is good in this example?

The boys in this target group lack good role models – other youngsters and adults who have an education and/or a job, role models are very important when breaking a social pattern. The mentors have been role models for the boys, they have shown them some of the advantages of getting education instead of becoming a criminal and they have helped empower the boys in various fields. In this project the aims has been to motivate young people towards education by giving them a better view of their own competences and to give them more knowledge of the educational system and their options.

This project has been geographically connected to a special part of Copenhagen, a part where many young people are in the risk of being socially excluded due to lack of education and jobs. It is an area where the inhabitants are living in their own world without much contact with the rest of the city. And the focus has been on youth education. The mentoring can be used in other fields; we have previously used it in connection to a work training programme. The most important thing in these kinds of arrangements is to find the right kind of mentors; they are the backbone. The mentors must be people with the right background, motivation and commitment to get good results. It is important to decide on what target group you want to work with and what kind of help the mentors shall provide early on in the process.   

What is required in order to make it sustainable?
The project has helped a small group of boys and probably many more could use this kind of programme. As mentioned previously CV/UU are continuing the work with mentoring in different kinds of context, for instance work places and schools, these projects will also be evaluated. But it is too soon to say if this kind of mentoring will be permanent – it is ultimately a political decision. 

Written by

Saddaf Asghar, Elham Jokar, Arjang Farhadpour and Anja Uglebjerg

Based on:

Interviews with four boys and their mentors
Questionnaire results
Studies and reports from CV/UU:  http://www.cv.kk.dk/Materialer/Rapporter

“Nye samtaler I Mjølnerparken, Lars H Johannsen, Konsulentkompagniet, 2003

Articles from:  http://www.berlingske.dk/soeg:search=mj%F8lnerparken.
� The Department is currently working with a role model programme: Young educated people with minority background are visiting schools to tell and show that it is possible to have an education and be successful with a minority background. 
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